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ABSTRACT 1 

_ J h « P u fP°^f o* this study was to determine the extent 

to which Personal and family financial planning (PFPP1 is taught 

Iff iliAli if?2 il. t J:. t ?I™f * du ?*i} 0n Programs of institutions 
affiliated with the American Association of Colleges for Teacher 

limll }J n *.i n f°5 m fM 9 ? w *f iou « ht on the reasons for offering PFFP, 
where it was located in the teacher education program, and how it was 

iSfi^jS; ° £ th§ i U . mtnbtr ^"itutions rispo?di5gr76 indicted 
ttSi-JT? W * B pt fl 2 f w tht P"9*™. This report is limitedjfcV 
information provided by these institutions. Results are reported in 

SiS^Iii! S 1 ?* ' pl ?f urt o£ th *SV thti * institutions offir SffI 
and provide data on t (1) extent v of inclusion of PFFP; (2) reasons for 
including pffp, < 3) location of Wfp in the program; .id (I) ml I? 

\ course. A profile is drawn of 
concluded that little -PFFP is 
. ^. ------ preparation programs other than in home economics 

education, and that the majority of PFFP programs are offered iS th" 
state o£ Oregon. The second most likely location of PFFP in a teachlr 
education program was in business education, followed by elementary 
(JD)* ,UrV§y in,trumtnt * nd covtr i«tt«r are appended. 



inducing PFFP; (3) location of PF1 
a separata course or unit within a 
programs that«requUe PFFP. it is < 
included in teacher preparation pr< 



* Reproductions supplied by IDRS ere the best that can be made * 

from the original document. , * 
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This study was commissioned by the" American-Association of Collegea for 

Teacher Education (AACTE) and funded by the American Council of Life Inaurance 

I * ) 

(ACLI). The American Council of Life Insurance hat loo* demonstrated commitment 

to peraonal and family financial fanning. Thiy have responded to requests from 4 

educatora for teacher workshops, and for atudeht materials. They have alao been 

involved in inservice education for teacher educators^ Many professionals argue 

that today 'a youth need tto know how. to deal with iaauea related to peraonal and 

family financial educatibn. Young people face such issuts aa threats tk their 

financial security, conflicts in priorities/ an<# increased wants Ind , needs 

(Anderson, 1982). Where in ou^ teacher education programs do we prepare the 

teachers to te^ch young people to deal'with theae problems? 

^^The Problem > 

The purpose of this study waa to determine the extent to which financial 
* \ 
planning education and/or peraonal and family financial education ia taught 

and/or included^in teacher education programs. The general question being asked 
waa "Do AACTE institutions prepare teachers to teach peraonal and family finan- 
cial .planning?" And if "yes, which teachers, why, where, and how?. 
Meaning of Peraonal and Family Financial Planning Education 

For the purposes of this study 4 personal and fimily financial planning 
(PFFP) waa defined aa thoae activitiea involving the practical application of 
financial planning principles to^the management of individual and family 
resources at varioua life stages. It is a peraonal or family decision-making 
procesr that uaea available information to make effective decisions about 
obtaining! protecting! and uaing financial resources. 

Anderson (1982* pp. 2-3) has identified six competencies pr terminal goala 
from ACLI aa the content area cf peraonal and family financial education; 



"The learner should bt able to— t \ , N 

I 4 , analyse personal and Aamily values/ gqals, and prior it'ies and 
thrir delation to decisions fn financial planning/ * • V 

2. provide an incbr^e base that draws upon a vide range -of financial 
resources that can be anticipated to change throughout thp Ufa 
span. m i 1 4 » " 

3. design *v comprehensive personal or t****? (i/ancial plan, u%^ng 
that bise, to reflect defined value*-, goals^ at<4 priorities. 

4. implement'- the plarf to, Met short- find long-term gv *lr, by applying 
J principles of effective spending, borrowing! irivesti s, saving, 

and sh^rin|. * 0; w 

t 5. evaluate and modify the plea to meet changea in thd household > 
situation (family) and. in relation to social and economic * 
ca^di<ions; % * v .« * ^ % \ '* 

6. atsest"*^ aapecfa d$ thg plan in terms of potential financial 
risk in order t<J provide for protection of resources and wealth,." 

1 X . ' • • ." % /" -: ^ 

Personal and Famllyfoinanclal Planning in the Schools « 

. Some type of consumer education for students is recommended fiy at least 37 

statea and the District of Columbia (AfcLI, 1980). The content is said to be 

included in social studies, language aft %/ home economics, business e^cation, 

. • . • | N • * > 

mathematics, and economics (ACL1, 1980). In some school | am interdisciplinary 

a ^ . £ * 

approach to PFFP is used from kindergarten through the twelfth grade (Andersoa, 

1982). Other schools offer specific courses, usually otfl semester in* len^ttv, 

* 

and variously titled consumer education, consumer economics! or personal 

finance. These courses may appear in junior or .senior high school program* and 

* * 

are usually offered by business or homi economics departments. In some social 

studies pr civics courses, a unit of study may be devoted to consumer education 

or money management (Anderson, 1982). Some state legislatures have mandated or 

suggested such courses in &k school program. A strong argument can be made for 

why all individuals need Cjhtst skills. . 1 

"There ia abundant evidence of the need tqf peraonal and family 
^ financial education. One concept ot ai^ree enterprise ectraoiic 
sjratem in a democrat!* form. of government ia an educated people who 
make the economic system function by the way in which their money 
votes in the marketplace and make the political system function by . 
the wky in which, they vote at the ballot bos. • • [Wle need educated 
consumers Who know the righc questions to ask about finances and Who 
fcave an informed baaia for their>pero mtl economic decision 11 (Anderson. 
1982; pp. 8-9). t v 



Bdlrdin (1982, p. 109) argued that- personal and family financial education is 
. "eaaential for all.% 

♦ .Where does this area 'of study belong in the schools? Nieaeyer hat argued 
that "t strong tad dynamic interaction exists between personal and family 
financial planning and social studies education" (1902, p. 33). Since titixen- 
ship is a common ly recognised goal for the 'social studies, the. argument is made 
that rational inquiry, examination of values, and decision making *arf a part of 



t citisenship education and are also a part of personal and family financial 
platting. , „ x \ 

Ganrejv has documented the strong philosophical agreement between home eco- 
nomics and personal and family financial planning, e.g.! role of values and 
valuing! planning to achieve .goals , consumer education! decision-making/ and the 
lif*-cycle approach (1982). The Vocational Education Amendments of 1968 man- 
dated 'study of consumer education in all vocationally approved home economics 
programs. 

Since there is general agreement that financial planning education is impor- 
tant for young people and they are expected to team it in schools! and one 
would assume ! from teachers! where do the teachers acquire this information?* 



This ftudy was planned to address this question. 



Procedure 

A questionnaire was developed to find out if personal an* family financial 
planning if included in the teacher preparation program* If included! is it 
required or optional! and for which teachers? In addition! information was * 
sought to identify the reasons for offering it» where it is located in the 
program (general tidies, teaching ppecialty, or professional education) % and 
how it .is included (ft^f*, a separate course! unit in f broader course! or unit 
in a methods course). The survey form Was tested with several administrators of 
teacher education programs; wi£h curriculum and program specialists in state 



education Agencies; end with secondary teachers of business! hone economics! and 
social studies! and elementary teachers to assure that the questions had appli- 
cability for all areas. (The questionnaire is reproduced as page 19 ixi the 
appendix*) k 

r 

A coyer letter from Dr. David Iaig* Executive Director , American Association 
of Cojl^egee for Teacher Education! explained the purpose of the study and 
defined* personal and family financial management planning (PFFP) (appendix, 
p. 20). The questionnaire yid cover letter were sent, to the head of the school, 
college! or department of education of AACTE member institutions (n«7?3). 
Responses were received from 436 institutions (60.31). Data were tabulated. 
Verification of any confusing responses was made by telephone calls to the 
respondents. Tabulations acrdfs questions and responses were done with a com* 
puter. 1 

\ Results 

i • » 

Of the 436 member institutions responding! 360 (82. 61) replied they did not 

have preparation for PFFP as a part of their entry level program while 76 

respondents (17.41) indicated that PFFP was part of their program (Table 1). 

Table 1. Is Preparation for PFFP Part of the Protram? 

Surveys Institutions Included in Protram 

sent responding ■ Ro Yes 

723 436 (60. 3%) 360 (82. 6X) 76 (17. 41) 

The remainder of this section is thus limited to informatipn provided by the 76 

institutional respondents indicating that PFFP was a part of the program. The 

results are reported in clusters to give a picture of the way these institutions 

offer PFFP. 

Extent of Inclusion of PFFP 

# An overall picture' of the extent of the inclusion of PFFP can be seen from 
Table 2. (Reaponaes are from question 2.) 



3, 



Ttblt 2. Eattnt of Inclusion of PFPP in Ptogt aa 
(76 institution s) ± 

Rtquirtd ^ Ho 4 institutions 

all tttchtrs 10 



b 



all tltatntAry 6 
all itcoadtry 0* 
all sptcisl tducttion (l) k 
All R-12 < l 2 
sptcific fctjors 55 C 

host tconotics 50 

busintss 12 

sociAl studies 2 

tconoftics 1 

KeAlth 1 

physicAl tducAtioci 1 

Op t ion a 1 only 5 d » 

for tltatntAry 1 
for Anyont 3 " 

4 ln two progtAftt, PPPP rtquirtd of sot itcondtry ttAchtts 
b *htrt WPP is Also ttquirtd of All tltMntAry tt sobers. 

In coabinAtion with bting rtqjiirtd for All tltMntAry 

ttAchtts. 

d PPFP is rtquirtd in sort thtn ont aAjor' in 9 institutions. 
Optional only in tivt progrAM but cittd as opt ions 1 in 15 
institutions *ht*t PPPP wis rtquirtd in ont or sort progrAflt* 

Ittsons for Including PFPP 

- . - * t v 

Tht ftssons givtn for including PPPP vsry. In Ttblt 3 tht rttscns cittd Aft 

rtporttd. Institutions! rtspondtnts could citt worm thtn ont rttson for . 

including PPPP. (Rtsponsts Aft fro* qutstion 3.) 

« Ttblt 3. Ittsons for Including PPPP 

(76 institutions) 



ttASon Ho 4 Institutions 

s^ndAttd by stttt 29 $ 

ftdtfAl MOdAtt v - 18 

nAtiontl AccttditAtion 22 

stAtt progr §m Approval 31 

ttsponst to Lty 5 

fACwlty'inttrtst/initittivt 41 

coactrn for itudtnt nttds .11 
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Location of PFFP in tht Program 

PPPP ia offered in general education courses, in content* for the teaching 

f 

specialty, in profeaaional education courses, and i combinationa (Table 4). It 
ia Mat often offered aa part of the teaching specialty and leaat often aa part 
of general education. 

Table 4. Location of PFFP <& 
(76 institutions) 



Place No. ins titutions 

— — . * i 

general education $ 

♦teaching specialty 2 

+ professional education 2 s 

teaching specialty 52 

professiqnal education 12 

non-credit courses tfy student 1 - 
aervioma 

free'f eleetivea ^ . 1 



PFFP aa Separate Course or Unit Within a Course 



The Mat frequent way of offering PFFP is at a separate course- or courses 
» * * » 

although unite in broader couraea and units* in Mthods courses are alao offered 

aa well aa combinations of these ways (Table 5). One institution ^reported PFFP 

aa "infused" throughout the program. This was interpreted ta Man "included 

everywhere" so it was .coded aa "separate pourses and unit and in methods 



course." * * 

Table 5. PFFP aa Separate uburse or Unit 
n - - , (76 institutions) . 

* * \ 

How offered / # \ Mo. Institutions 

Separate course only SO 

♦ unit ' 9 \ x d 5 

> % ♦ in Mthoda course ~ 3 * ^ 

♦ in Mthoda course 1 
> Unit (a) in broader courae only 3 

♦ in Mthoda courae t 
Method* courae only 13 

Profile of PFFP Programs 

i 

Different patterna of reasona for offering PFFP. where it ia located in the 
program, anJ how\he preparation ia provided stem to be related to £he teacher 



preparation program concerned. For example! the respond pattern it different 
for those institutions in which, PFFP is required for all preparing to teach than 
it is for those institutions where PFFP is required only for certain majors. To 
facilitate thii analysis! respondents were categorised on the basis of their 
response to question 2, i.e., the extent of inclusion of PFFP in the program. 
The following cate^ries were developed: 

1. required for all preparing to teach 

2. required for all elementary teachers 

3. required for specific majors 

4. options} only . 

Bach category was then examined as a group for their, responses to question 3 
(reasons for including PFFP) , question 4 (where included)! and question S (how 
included). V 
Proarams Requiring PFFP for All Preparing! to Teach 

There were 10 institutions in which PFFP if required for all preparing to 
teach. For thttt 10 institutions, their. responses to rtasons for inclusion 
(question 3), where included (question 4), end how included (qiestion 5) ar« 
examined. 

teasons for requiring PFFP . Of these 10 institutions 4 cited state man* 
dated guidelines as the reason for the requirement. These four institutions art 
all located in the state of Oregon. Oregon certification requirement* include ' 
work in the 11 study of consumer educat ion/economic a/per sod ,1 finance. 11 State 
requirements for graduation from high school include one credit in "personal 
finance-economics.". The Oregon Teacher Standards and Practices Commission 
(TlPC), the certification agency , has not 4a fined* consumer education/economics/ 
personal finance. In practice the T8PC accepts any college course in economics! 
at least for out-of-state prepared teachers. Institutions in Oregon appear to 
be meeting the T3pfc requirement in a wide variety of ways. Only the Oregon 
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institution! cited mandated state certification guidelines as the sole reason 
for requiring PFFP for all preparing to teach. Of the non-Oregon institutions 
(six), five cited faculty initiative as a reason for requiring PFFP with three 
ala.o citing student need. One institution also cited local education agency 
expectations. Federal guidelines and national accreditation standards were not 
cited by any of the ten institutions. One institution cited "religious steward- 
ship" as the sole reason for requiring PFFP. (See sumnary of responses in 
Tabled.) 

Location of PFFP . In institutions where PFFP was required for all preparing 
to teach, the instruction in PFFP is offered as frequently in general education 
courses as it is in professional education courses. In two institutions, PFFP 
is offered in teaching specialty courses as well as in general education 
courses. (Frequencies are reported in Table 6.) 

Separate course or unit . All the institutions requiring PFFP for all pre- 
paring to teach offqr PFFP as separate courses. One institution also offers 
units in br older courses and five institutions offer separate courses, units in 
broader courses, and units in met hod a courses (Table 6). 
-programa Requiring PFFP for All Elementary Teachers 

Vf 

i;wo inatitutiona require PFFP for all elementary teacher a, one inatitution 

require a PFFP for all elementary teachera and all apecial education teachera, 

one for all elementary and all K-12 teachera, and two inatitutiona requirj'pFFP 

for all elementary teachera and aome apecific major a (one ia buaineaa and aocial 
" » 

atudiea, the other health and phyaical. education). The at aix inatitutiona have . 

#* 

a pattern of reaponaea that ia aimilar to the inatitutiona in which PFFP ia t 
required for all thoae preparing to teach. ^ 

Reaaona for requiring PFFP . Three inatitutiona require PFFP aolely btcauae 
of faculty initiative. The other three inatitutiona cited atate mandated' 
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Table 6. Response Sunmary for Reasons for Offering PFFP, 
Location of PFFP, and How Offered by Category of 
Institution Requirement of PFFp 

( 76 institutions) 





Required 


Required 


Optional 


Home 


HE & 


ResDonse Categories 


of el 1 


C ICUICULfll j 


Only 


economic s 


Business 




n-10 




n-5 


n-45 


n-10 


Reasons for Of Farina 












State mandate 


4* 


1 




5 


1 


♦ federal & accred. & 








9** 


1 


progran approval 












♦ faculty initiative 


f 


1 






1 


+ program approval 




1 




1 


1 < 


♦ accreditation 








2 


1 


Federal mandate 








6 




♦ faculty initiative 








2 




Accreditation standards 








2 




+ faculty initiative 








4 




State program approval . 








6 




▼ racuicy initiative 












Faculty initiative 


1 


3 


3 


4 


5 


♦ student need 


3 










♦ LEA expectations 


1 




1 




a 


Student need 






1 




Religious stewardship 


1 










Locat ion 








* 




General education 


2 




1 




1 

A 


♦ teaching specialty 


2 










♦ orofeasional educ* 


1 




1 




1 
1 


Teaching specialty 




3 


2 


40 


7 


♦ professional educ. 




1 




1 

A 


1 

A 


Professional education 


5 


2 


1 


4 




How Offered 










> 


' Separate course 


4 


2 


2 


37 


5* 


♦ unit 


1 


1 • 




2 


1 


♦ in methods course 


5 




1 


1 


1 


♦ professional educ* 








1 




Unit in broader course 




2 


i 


3 


3 


♦ in methods course 






i 






Unit in methods course 




1 




1 





♦♦Additional combinations of reasons cited (see Table A in appendix). 



0 

ERIC 



13 



1° 

* 

guidelines. Two of these institutions also cited faculty initiative and one 
also cited state program approval guidelines (Table 6). 

Location of PFFP. Three of the sis institutions include PFFP in the 
teaching specialty content courses. Two institution!! include PFFP in the 
professional education courses while one institution includes PFFP in both the 
professional education courses and in teaching specialty courses (Table 6). 

Separate course or unit . Two institutions offer one or more courses with a 
PFFP focus, and two offer it as units within courses vhile one institution does 
both. One institution offers PFFP as * unit in a methods couroe (Table 6). 
Programs Requiring PFtP for Specified Majors 

Of the 55 institutions requiring PFFP in specified majors, 44 are in houe 
economics, 6 in home economics and business education, 4 in business education, 
and 1 in home economics and social studies. The predominate teaching area is 
home economics. However, the pattern of responses is different in institutions 
that require PFFP in both home economics and business education than it is in 
programs requiring PFFP in home economics only. Since responses of the four 
institutions requiring PFFP only in business education were more like the insti- 
tutions having both home economics and business education (6) programs, these 
two groups were combined and labelled "home economics and business. M The one 
institution requiring PFFP in both home economics and social studies had a 
response pattern like the institutions requiring PFFP only in home economics. 
This institution was added to the "home economics 11 group. 

Reasons f 6r requiring PFF P. Institutions with home economics programs cited 
more reasons and more combinations of reasons for requiring PFFP than institu- 
tions did for any other program. (A complete tabulation of reasons appears in 
Table A in the .appendi*; summary data art reported in Table 6.) Respondents 
were instructed to "mark all that apply. 11 In the area of home economics, more 
ttitn one reason does apply for requiring PFFP for those preparing to teach. 

. /■ 

14 
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With respect to home economics! some states do have mandated state guidelines 
(response "a") which may be in addition to or in place of state program approval 
guidelines (response "d"). All states have state program approval guidelines 
for vocational home economics teacher preparation programs which may be in 

addition to or in place of state certification guidelines. The Vocational 

4 

Education Amendments (response "c") do require consumer education in all con- 
sumer and homemaking programs (U.S. Congress, 1968, P.L. 90-576, Part F). 

A project carried cut by Griffin and Clayton (1981) established a set of 
guidelines»for vocational hooig economics education. These standards reaffirm 
the role of PFPP in consumer education in secondary home economics programs 
(p. S-86). Bertha King, home economics program specialist in the U.S. 
Department of Education, confirmed that PPFP is required in all vocationally 
approved home economics teacher education programs. No State Plan for 
Vocational Education omits PFFP from its home economics teacher preparation 
requirements (King, 1983). While national accreditation (response "c") by the 
American Home Economics Association is voluntary, their standards do require 
PFFP (1983, Standard 9.13, p. 13). The American Home Economics Association 
also has published statements (1967, 1974) which includt the content of PFFP in 
the home economics teacher preparation program as well as in the secondary 
school program. These four response choices (a. state mandated guidelines, 
b. mandated federal guidelines, c. national accreditation standards, d. state 
program approval guidelines) were combined into one "mandate" response category. 
Of the 45 institutions reporting PFFP in home economics programs, 41 (9lZ) cited 
one or more of the "mandate 11 responses. The four institutions (9Z) which did * 

not cite any of the ■■mandate" responses all cited faculty initiative (response 

♦ 

"f") as their sole reason for requiring PFFP. however, faculty initiative was 
cited by 18 additional institutions which also cited vat or more of the 
"mandate" reasons. With so many "mandate" reasons at the state and federal 

V 
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level, response to local education agency expectations was cited by only three 
institutions and, in all instances, this was in addition to "mandate 11 reasons. 

The response pattern of reasons for requiring PFFP we* different for-home 
economics/business programs. For those 10 institutions, half require PFFP for 
one or more of the "mandate" reasons. The otherSOJ (5) cited faculty initia- 
tive as the sole reason for requiring PFFP. -In addition, three of the five 
\ institutions citing "mandate" reasons also cited faculty initiative. 

Location of PFFP . In home economics programs, PFFP is in the teaching spe- 
cialty courses for almost all of the institutions (41 or 9lX). The other four 
programs offer PFFP in professional education courses. In the institutions with 
home economics/business programs, most offer PFFP in the teaching specialty 
while one institution offers it as general education (Table 6). 

Separate courses or unit . The separate course is the most frequently 
occurring mode for offering PFFP in home economics programs. Forty-one institu- 
tions offer a separate course. Of these, four also offer units in broader 
courses, units in methods courses, or in professional education coufses. Three 
home economics programs offer PFFP only in units in broader courses and one 
institution offers it only in a unit in a methods course. In the home 
economics/business programs, three offer PFFP only as units in methods courses 
while the other seven offer separate courses or separate courses and units. 

Optional for specific majors . The institutions requiring PFFP for specific 
majors listed PFFP as being available as an option or elective for preservice 
teachers more often than any other group. Six institutions responded that PFFP 
was available to any student and four listed business' education, while elemen- 
tary programs were listed by three institutions, any/ secondary major by two 
institutions; and economics, social studies, and distributive education were I 
each listed once. ' 
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Programs Citing PFFP as Optional Only 

There were five institutions which indicated that PFFP was available as an 
# 

option but not required in any teacher education, program. Where PFFP was 
optional the majors listed were all education areas by two institutions! ele- 
mentary by two institutions, and elementary and secondary by one institution. 

Reasons for offering PFFP . Four of the five institutions cited faculty ini- 
tiative as the reason for offering PFFP. One institution cited student need. 
Iti addition to faculty initiative, one institution also cited local education 
agency expectations. 

Location of PFFP / In these institutions where PFFP is optional only; two 

institutions offer it in the teaching specialty courses. One institution offers 
it as^general education. In one institution it is offered as generil education 
and in professional education courses. One institution offers PFFP only in pro- 
fessional education courses. % 

Separate course or unit . Two institutions offer PFFP as a separate course 
while one institution offers it as a separate course and in a methods course. 
One institution offers a unit in a broader course and one institution offers a 
unit in a broader course plus a unit in a methods course. 
Profile Sumary N 

Institutions require PFFP in teacher preparation programs ranging from* 
required for all preparing to teach to optional only. As would be expected 
these institutions give different reasons for requiring PFFP, locate PFFP in 
varying parts of the program, and offer it in different ways. 

Reasons . About half of the institutions requiring PFFP for all preparing to 
teach do so because of state mandated requirements. In the other institutions 
it is required because of faculty initiative. The same split was^ observed in 
the institutions requiring PFFP for all elementary teachers and for the homl 
•eonoaies/busintsi coabin.tion. Tht rtaion for Pttt in boat teonoaies eduction 
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programs is "mandate" whether perceived. as state certification requirements, 
federal mandate /'national accreditation, or program appjttval. No "mandate 11 
reason was cited by only 4 (8%) of the 45 institutions with home economics 
programs; their reason given was faculty interest* 

Location * PFPP is heavily concentrated in courses in the teaching specialty 
in home economics programs. In the other categories, PFPP is distributed over 
the range of optional (general education, teaching specialty, and professional 
education). 

Separate course or unit . Again, the pattern of responses was quite dif- 

ferent for home^ economics programs. Almost all home economics programs offer 

♦ 

PFFP as separate courses. In the other program categories, the offering of PFFP 
was spread fairly evenly across the responses. 

Conclusion 

Little PFFP is included in teacher preparation programs other than in home 
economics education. The competence to deal with PFFP has not been widely 
taught. If PFFP is required of ^il p ring to teach, the program is probably 
located in an Oregon institution. When PFFP is required, it is most likely to 
be in the home economics program. The second most likely place is in business 
education followed by elementary education. 4n Financial Planning Education 
(ACLI, 1982), it was asserted that PFFP is included in social studies in 
secondary schools. Howfver, only two institutions in this study cited PFFP as 
required for social studies teachers. Also in t^tiis study, three institutions 
reported that PFFP can no longer be counted as general education in their insti- 
tut ions. Proponents of PFPP would argue that PFFP is also needed by the 
teachers themselves. 

If one were interested in increasing the amount of PFFP in the teacher edu- 
cation programs, an effective way is to require the PFpf competencies for high 
school graduation as is the case in Oregon i &lt the ultimate goal is to increase 

18 " . 
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thq PFPP competencies of young people f a beginning could be made by requiring of 

j 

secondary, students courses offered by home economics teachers.^ 

In 1982, Ted Andrews surveyed members of the National Association of State' 
Directors of Teacher Education and Certification (NASDTEC) regarding the 
inclusion of concepts. relating to personal and family financial planning (PFFP). 
Andrews used the same definition of PFFP as was used In this study. Andrews 
found that in 27 states one or more* of the PFFP concepts were required for cer- 
tification. Thirteen states reported PFFP m required in the public school 
curriculum. Five states indicated high! commitment to the PFFP concepts while 

s. % • 

thirteen states indicated average commitment. Home economics was indicated as a 

field requiring PFFP {or certification by 38 respondents while social studies 

m 

was cited as a field requiring PFFP by 19 respondents (Andrew*, 1983). 

* • 

« Apparently the need exists for young people to learn about PFFP and to « 
develop the competencies cited earlieT. However, outside of home economics 
teacher preparation, little is being done to prepare teachers to teach this con- 
tent area. Without one specific model for personal and family financial 

• • # * 

planning education at the high school level, there is no natural "home" for it 
at the college/university level (Anderson, 1982). Only home economics education 
accepts PFPP as its responsibility in the preparation of teachers. With the 
present emphasis at the national level on increased science, mathematics, and 
foreign language in the high school curriculum, it does not appear likely that 
there will be increaaed emphasis on PFPP. It, therefore, seems safe to conclude 
that there will not be any increased evidence on frFFP in teacheN^teparation 
programs. Aa Niemeyer (1982, p. 35) stated, "The area of personal and family 
financitl planning ia much like making New Year 1 a resolutions: Almost everyone 
thinks Personal- and family financial planning is important and a great thing to 
do, b\ft not many people foUow through on their plans. 11 
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Special Note 

Reference was taad^ earlier in this paper to the various "mandates" affecting 
home economics teacher preparation programs* It is very clear that all voca- 
tional home economics education programs are requied to have (Griffin & 
Clayton, 1981; Vocational Education Act, 1968) and do have (Ring, 1983) PFFP in 
their programs* 

The 360 AACTE institutions who responded they did not offer PfFP were 
checked against a listing of all vocational home economics teacher preparation 
programs (National Association of Teacher Educators for Vocational Home 
Economics, 1982) i Of these 360> institutions, 106 do Jjp** * vocational home eco- 
nomics program so they do offer PFFP at least tot home economics teacher prepa- 
ration programs. From this it can safely be assumed that more PFFP is being ^ 
taught than was indicated here. At least 106 additional programs in home eco- 
nomics are offeting PFFP. There is no reason to believe their pattern of 
responses as to reasons, where offered, and how offered would differ from the 
responses of the home economics programs included in this study. 

However! this finding provides evidence of a problem that should be of con- 
cent to AACTE and to the National Council for Accreditation of Teacher Education 
(NCATE). Telephone calls were made to. some of the 106 institutions who had 
vocational home economics programs bur failed to report them. The investigator 
spoke to the head of the school, college! or department of education. 
Uniformly! their response was, "But home economics is not in ay college (or 
school or department)." tn these same institutions! the argument is made to 
NCATE under Standard 1.1 and 1.4 that there is a single unit responsible for all 
teacher education programs on the caapus and that the Dean (department cha^r) 
sfuaks for all of teacher education. A contradiction appears to exitt regarding 
the governance of teacher education. ^ 
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' AACTE SURVEY 



personal cnd;Family Financfal Planning 



Introduction: The. purpose of this questionnaire is v to gather information 
regarding thfe extent to which personal and family financial planning education 
(PFFP) is included in your teacher education program. 

Definitio n of Personal and Family Financial Planning (PFFP) : PFFP involves the 
practical application of financial planning principles to the management of 
individual and family resources at various life stages. It is a personal or • 
family decision-making procew that uses available information in order to make * 
effective decisions about obtaining, protecting and using financial resources. 
Although, many of the concepts of PFFP are related to the ktudy of economics or 
consumer education, the focus in PFFP is on the individual or family, not pro- 
gram budgeting or education related to the macroeconomic system. 

Directions : Please respond to each item by marking (X) for the appropriate 
responses. PLEASE DO NOT MARK IN BOXES AT THE LEFT. 

* ■* 

1. Is preparation^ for prospective teachers in the area of personal and 

family financial planning a part of your entry level teacher preparation 
program? 1 * 

*• Yes. If so., please continue w^thWhe remainder of this surve,y. 

J. t>. No. Thank you for your cooperation. Please return the survey. 



6 
7 
8 
9 

1C 
11 



To what extent is personal and family financial planning included in 
your entry level teacher education program? (Mark X all that apply.) 



a. 
b. 
c. 
d. 
e. 
f. 



required for all preparing to teach at any level 

required for all elementary teachers 

required for all secondary teachers 

required for all special education teachers 

required for all teachers certified to teach K-12 

required for specific major(0, please list 



if 
It" 
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g. optional for specific majors, please list 
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2 



's 



3. If preparation in personal and family financial planning is offered in 
-.your program, for what reason^)* do you offer it? (Mark X all that 
applyO 



l *• undated guidelines for teacher certification by state 

b * undated federal guidelines (e.g., Vocational Education Act) 

c. national accreditation standards (e.g., American Home Economics 

s Association) 

2 CJ d. state program approval guidelines (e.g., NASDTEC, State Plan for 

* Vocational Education) 

«• response to Local Education Agency expectations / 

*\ faculty initiative/interest in the ar-ea 

. other, please specify J 

If you offer preparation in personal- and family financial planning, 
• where is it taught? (Mark X aU that apply.) 

28 ' «• in .general education cour.ee 
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b. in content for teaching speci y courses 

c. in professional education c> 



29 
30 " 

3l[_ d . c- r, pie ,e speci 

/ 

5. tiow is the preparation in personal and familv financial planning 
included? (Mai* X all that apply.) 

3 C ofte or more courses with specific focus on personal and family 

8financial*planning 
: b« unit within broader course (a) 
c. unit within methods course(s) i 
other, please f pacify ■ ^_ . % 



Return questionnaire by September 20 » 1983 to: Dr. Patricia D. Murphy " " 

Institute of Teacher Education 
North Dakota State University 
Fargo, North Dakota 5B4Q5 



Name of person responding: 



Position ; [ Phoni; 

(Your name ia requeated in caat we need to do aomt follow-up questioning. * It 
will not be used to identify responses.) 

# 
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AMERICA Af ASSOCIATION OF COLLEQES f[OR TEACHER EDUCATION s 
OtuDuporU Circle Washing^tD.C.*Qoi6(zo*)z 9 yz4SQ 



*4<- 

* 

Office of the Executive Director August 10 1983 

4 * 



4 



4 



Dear Colleague: «r ) 

> » < ' ' ■ , 

Over the past few -years, AACTB has been working with a small grant from 
the American Council of Life Insurance in a series of teacher center related' 
Activities having to do with the teaching of personal and family financial 
planning education. As a follow-up activity we are attempting to determine the 
extent to which personal and family financial plaining education is taught 
and/or included in teacher education programs. » % . 

f s Since the concepts in personal and family financial planning education arte 
derived primarily from home economics education (as well as* social studies an. 1 
business education), Or. Patricia Murphy, Director, In*ti*ute of Teacher 
Education at North Dakota State t/niversity has agreed to complete this project. 

We are asking your help in gathering data to find out what is included in 
your teacher education program in the area of personal and family .financfal 
planning. Please complete the enclosed tfutxtfy form. It is planned to take no 
•ore then 10-15 minutes of your time. The rjaults will be Reported at the 
AACTE annual meeting in San Antonio in February. - 

Plt.sc rtturn the survey form directly -to Dr. Patricia Murphy, Institute of 
.Teacher Eduction, North Dakota State University, Fatgo, .North Dakota 58105 by 
September 20 4 

thank you for taking time to add to our knowledge of your teacher prepara- 
tion program. * * 



Sincerely yours, 

■ 




ftavid G. Imig 
Executive Director 
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♦Qua it ion 3 on PFtP gurvey: 
a • -undated guidalinaa for ttachtr cat tif ication by state* 
- b • .undated fadaral guidelines (a.g.» Vocational Education 

Act). 

c • national accreditation atandarda (-e.g., Aactican Home 

. tcoooaict Association), \ 
d • atata prog ran approval guidalinaa (e.g., HASDTEC , State 
Haa for Vocational Education)* '\ 
a • response tQ Local Iducation Agency etpec tat ions. > 
| f • faculty initiative/interest in tha area. 

g • other, plaaaa apecify " ; 2 • 
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